PupLL premium strategy statement

Mill Hill Primary School

20a5-36

This statement details our school’s use of pupil premium funding to help improve the attainment

of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year

and the effect that last geo.r's spendLng of pupLL premium had within our school.

School overview

PLO.I'\ covers

Detail Data

School name Mill HUL Primary School
Number of pupils tn school 437

Proportion (%) of pupll premium eligible pupils

Academic year/years that our current pupil premium strategy 2045/26

Date this statement was published

October 2025

Date on which it will be reviewed

October 036

Statement authorised by

Mrs L Errington

PupLL premium lead

Mrs J Waine

Governor / Trustee lead

Mr W Hamilton

Funding overview

If your school ts an academg in a trust that pooLs this fur\dmg,

state the amount available to your school this academic year

Detail Amount
Pupil premium funding allocation this academic year £97, 870.00
Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous years £0

(enter £0 if not applicable)

Total budget for this academic year £97.870.00




Part A: Pupil premium strategy plan:

Statement of intent:

When making decistons about using Pupil Premium funding it ts important to consider the
context of the individual school and the subsequent challenges faced. Common barriers to
learning for disadvantaged children can be: less support at home, weak language and
communication skills, lack of confidence, more frequent behaviour difficulties and attendance
and punctuality tssues. There may also be complex family situations that prevent children from

flourishing. The challenges are wide and varted.

At Mill HLL Primary School, we aim to ensure that all teaching staff are involved in the
ana[gsLs of data and LdenthLcatLon of pupLLs, so that Jcheg are fuLLg aware of s’crengths and

weaknesses across the SChOOl..

e We ensure that teaching and learning opportunities are designed and implemented to
meet the needs of all the pupils through quality first teaching, targeted intervention and
specific support and challenge, including a bespoke curriculum offer for children who
access The Windmill ASD provision.

e  We ensure that appropriate provision ts made for pupils who belong to vulnerable groups.

e In making provision for socially disadvantaged pupils, we recognise that not all pupils
who recelve free school meals will be socLaLLg dLsadvantaged.

e We also recognise that not all pupils who are socially disadvantaged are registered or
qualify for free school meals. We reserve the right to allocate the Pupil Premium
funding to support any pupil or groups of pupils the school has legitimately identified as
be‘mg socLaLLy dLsadvantaged.

Our school aim is to maximise the potential and life chances of all our children. We aim to
support them to have good maths, writing and reading skills to equip them for adulthood as well

as Jche experLences O.I’IC[ condeerlce JCO gO OL.LJC n H’\e WOFLC[.

School Context

Ml Hill Primary School is a two-form entry, Local Authority maintained school located in
Sunderland, in the North East of EngLand. There has been ngr\LchanJc soctal mobL[L’cg in the area
over the last decade.

91.5% of pupils at Mill Hill Primary School have been with us since Reception. 156% of children

are eligible for free school meals.

The Windmill at Mill Hill Primary School is an Additional Resource Provision for Autism which
opened in September A0k. The Windmill offers 16 places which are commissioned by Together

for Children. Currently, The Windmill is over capacity in agreement with Together for Children

and school at |7 places.




Ultimate Objectives

e To narrow the attainment gap between disadvantaged and non-disadvantaged pupils.

e For all disadvantaged pupils in school to make at least typical rates of progress towards
age related expectations.

e To ensure that children identified as disadvantaged are given equal access to trips, clubs

and extra-curricular activities as their non-disadvantaged peers.

Challenges

The contmumg cost of LLang crists and meact on children and fo.mLLLes within our school

community.

Wider opportunities for learning outside of the classroom (cultural capital) with robust equal

opportunities for
Soctal, emotional and wellbeing of pupils across school

ConJanuLng support for those children LdenthLed as SEN and accessing additional provision in

school to meet all needs.

Key panciples of the strategy plan
The keg prLr\chLes of the chm are:

To ratse attainment and levels of progress through carefuug pLanned and targeted support across

SChOOL.

To ratse the cultural capLJcaL of children in school bg prodeLr\g a range of rich Learnmg

activities and experiences to enhance in school Learn‘mg.

To prodee opportunities for extra-curricular Learnmg targeted spechLcaLLg at children in receipt

of PupLL Premium fund‘mg.

To support children’s unmet emotional and SEMH needs.

Challenges

This details the keg chaLLenges to achievement that we have LdenthLed among our dLsadvantaged

pupils.
Challenge Detail of challenge
number
| Academic progress of children classed as disadvantaged.
A The impact of the cost of living crists on pupils and families
3 Wider opportunities for learning (cultural capital)
b The impact of unmet emotional and SEMH needs
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Intended outcomes

This expLaLns the outcomes we are alming for by the end of our current strategy pl,an, and how

we will measure whether they have been achteved.

Intended outcome

Success criteria

To ensure that children are makmg at least
typical rates of progress in line with national

averages.

Achieve good and better progress and
attainment at KSI and KSQ.

Achieve strong internal evidence of
disadvantaged pupils in being on-track to
achieve outcomes in line with National.

Data shows that children LdenthLed as
Disadvantaged are performing lower that
their non—dLsadvantaged peers in readmg ad

Writing.

To continue to increase the cultural capLJcaL of
children in school by offering a range of

Leam'mg opportunities and experiences.

Children are given wider opportunities for
learning outside of the classroom
environment without the constraints of family

financial difficulties.
Funded opportunities lead to higher levels of

engagement O.I’IC[ pl"OgI"ESS tn CLLI"I"LCL.LLLLFTI areas.

Higher uptake of children accessing after

school clubs (extra-curricular)

To offer a range of targeted support to
positively impact the wellbeing and SEMH
needs of children.

There s extensive evidence associating

childhood social and emotional skills with
improved outcomes at school and in later
LLfe (e.g., meroved academic performurxce,
attitudes, behaviour and relationships with

peers)

Increased uptake of Place & Be interventions
Pupil/Parent/Staff questionnaire data

Increased uptake of support Jchrough EarLy
Help Universal Plans.

To support dLsadvantaged children and
families through the cost of Lliving crists by
offer'mg support in areas such as: unlform,
breakfast and after school club provision,

access to extra-curricular activities.

ngher take up of free/affordabLe ur\‘Lform‘

ngher uptake of funded/partlal_l_g fur\ded
pLaced in after school c[ub/breakfast club.

Increased engagement from families for
support from external services such as Early
Help, Love, Amelia, Sunderland Community
Food Bank.




Activity in this academic year

This details how we intend to spend our pupLL premium (and recovery premium fundmg) this

academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Employment of two Teaching To embed early reading and phonics I, & b

Assistant apprentices to skills across Key Stage One, to support

support progress across school JchrgeJcecl and time sensitive interventions

anLud‘Lng The Windmill and to accelerate progress in these

provision. areas. lo support the progress of

children within The Windmill to
support them into mainstream learning.

Moderation. Each class teacher | Cross moderation allows stctff to quuLL’cg I, &

to attend 3 moderation assure judgments and share best

sessions per academic year for practhe to raise standards across the

both EngLLsh and Maths to school.

ensure that standards are

consistently in line with or i )

Allowing staff the opportunity o be bale
able local counterparts, to e
Lt to see what standards are like in
quatity assure our own cluster schools and begond and to share
judgements and to secure i i
best practise with coLLeagues across the
improved standards. locali
ocality.
Enhance QFT so that Evidence shows that pupLLs who are I, &

approaches that emphaslse the

importance of spoken
language and verbal

interaction in the classroom
are embedded across the

SChOOl..

Staff to model
effective language and
communication using a
variety of approaches

anLudLng shared readtng,

storytelling and explicitly

ex’cend'mg children’s vocabuLarg.

CPD - Oracy - for all staff.

from lower socioeconomic backgrounds
are more likely to be behind their more
advantaged counterparts in developing
earLH Language and speech skills, which
may affect their school experience and

learning later in their school lives.

QuaLLtg First Teach‘mg Jchrough a robust
goLden thread of Oracg running through
the curriculum, pLus access to spechLc

interventions will help to narrow this

gap.

Oral Larxguage interventions ! EEF



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

Ensurtng effecﬁve and robust ProdeLng feedback ts well evidenced
feedback after the delivery of and has a high itmpact on learner

Quality First Teaching in a outcomes. Effective feedback tends to
way that empowers and focus on the task subject and self-
supports all learners. regu[aﬂon strategtes. Tt prodees spechLc

Lr\formctﬁon on how to tmprove.
Feedback can be effectLve clur'mg,
immediately after and sometime after
Learnmg. There are positive impacts
from a wide range of feedback
approaches - anLudLng when feedbctck s
delivered by technology or peers.
Impacts are thhest when feedback is
delivered by teachers. It is particularly
important to provide feedback when work
ts correct, rather than just using it to
tdentify errors.

Feedback | EEF

Targeted academic support {V‘For example. tutoring, one-to-one support structured Lnterventtons)

Activity Evidence that supports this approach Challenge number(s)
addressed

Tra'Ln'Lng and resources Release time for staff to |

to support literacy skills observe ‘Early Talk Boost” language
from Ear[g Years to

intervention, foLLowed bg training in
Year six
Lead‘mg the intervention.

Release time for staff to access training
from The Language and Learning

Partnership on Colourful Semantics.

AHT release time to coordinate the roll
out of the programme across school.

Purchase of resources and access to
training for Early Talk Boost and
Colourful Semantics to help to close the
LLteracg gap between our dLsadvchcaged
and non—dLsadvantaged children.

Small group support The average impact of the small group
will be made tuition ts four additional months’



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

available for

d‘Lsadvantaged pupL[s.

progress, on average, over Jc|'1e course O:]C

a year.

Evidence shows that small group tuition
is effective and, as a rule of thumb, the
smaller the group the better. Some
studies suggest that greater feedback
from the teacher, more sustained the
engagement in smaller groups, or work
which ts more closely matched to
learners’ needs explains this impact.
Once group size increases above six or
seven there is a noticeable reduction in

effecﬂveness‘

Small group tuition | EEF

DfE validated phonics
scheme - Little
Wandle - Big Cat

Phonics

DfE validated programme to secure
stronger phonLc knowLedge using a
consistent approach in Ear[g Years and
Key Stage One leading to an increase
in the % of children securing the

phonics pass rate.

SENDCo release to
support the
identification and
escalation of the
graduated response,

where requ.'Lred. This
will allow dedicated

time to support, and

develop, intervention
strategies across the

school with a focus

on mental health
/wellbeing where

required.

In-school assessments and observation
over time have shown that some our
SEND pupLLs require thh cLuaLLch,
structured, targeted interventions to

make progress.

SpecLaL Educational Needs in

Mainstream Schools | EEF

Targeted phonlcs
intervention and early
reading support
focusslng on

dLsadvan’caged pup'LLs
who require further
phonics support.

Data monitoring and

unul.gs'Ls, anlud‘mg

Data demonstrates that dLsadvantaged
pupils are not making the same rates of
progress as thetr non—dLsadvantaged
peers in readLng. SecurL’cg of phonLcs
kr\owLedge s Jcherefore cructal in

brLdgLng that gap.

Phonics approaches have a strong
evidence base indicating a positive
impact on pupils, particularly from



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_searchh&search_term

assessment data and
raw phonics scores will
show improved phonic
ability. Numbers of
children needing a
phonic intervention
program will reduce.

dLsadvantaged backgrounds.

Targeted phonics interventions have been
shown to be more effective when
delivered as regular sessions.

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Fundtng for a silver
SLA package for
support from an Early
Help worker | day per
week (term time) to

support children and

families get universal
or more specialised

support

has been seen nganLcantLg in school, as
a result, we have more famLLLes than
ever before who are access'mg additional

support due to dLsadvar\tage.

Familial support and access to services
have been requested bg fam'LL'Les tn our
school community and led to the

empLogmer\t O]C an EO.FLH HELP worker.

This support includes hoLdLng level | and
2 pLans in school, access to an EarLg
Help worker on site one day per week,
access to a DWP worker | x per term,
access to HAF programmes dur'mg school
hoLLdaHS, ngnposthg and advice as well

as referraLs to other services an[udmg

DWP clinic, Love, Amelia, etc.

Parental engagement | EEF

Activity Evidence that supports this approach Challenge number(s)
addressed
Place & Be: ReferraLs to mental health services I, & k.
o I counselling continue to increase and a large
blocks proportLon of children in school classed
as disadvantaged are accessing support
® Drop in (Place & in this area at different levels. This
TaU() fam'ng also has been LdenthLed as hav'mg an
support (PIPT) impact on attendance and punctuality
° Group issues. 1he strain on national services
counselling led to longer than usual wait times for
access to much needed support.
Whole school. class and Good mental health and wellbeing is a
small group initiatives recognised precursor to good progress and
linked to wellbeing and productivity and work and school so it is
mental health. vital to put in support in this area.
Early Help: The impact of the cost of living crists I, 3, &4,



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

Lunchtime Nurture Club | Children accessing Place & Be also need I, 3, &

- 3 x weekly. a place to be supported on the days

Support for children that our project manager and counsellors

with soctal, emotional are not in school.

difficulties to give

them a safe space to This Nurture Club supports them in

talk, play and being able to access the classroom

decompress before going environment on afternoon sessions.

back into the classroom

environment - led by

HT The Nurture Club will support children
between |9\.30—|pm, after they have
eaten and will tnclude access to games,
crafts and an opportunity to talk.
Children will be supported in building
healthy relationships with others through
the activities being led.
Parental engagement ! EEF

Educational Psgcho[ogg: To support staff tn hav'mg a fuu scale L & 3.5
understanding of the academic needs of

Full assessments, pupils and to support in developing

Tarqets and intervention support and programmes to

3 help to support accelerated progress.

recommendations, P PP preg

attendance at meetings,

resources and CPD and

development for staff.

Continued funded To increase engagement and therefore L & 3 4,

access to enrichment attainment through a range of

activities and visits to curriculum enrichment activities

improve the cultural including:

capital of the children o educational visits,

in school.

e residential visits (Y5 and Y6)

e clubs outside of school hours
Lr\cLudLng music tuition and
access to sports camps.

e [xtended day trips and
restdential stayovers, anLudLr\g
partially funded trips to London
(gouth parLLamen{:)

To continue to achieve Increased participation of disadvantaged L X 3 4 5

and sustain improved
wellbeing, particularly
in our dLsadvan{:aged
children in order to
continue to improve

children in enrichment activities.

Additional funding allocated to improve
after school clubs to target and support
those children who are identified as
dLsadvar\taged.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

persistent absence and

overall attendance.

Increased access to wrap around care -
Breakfast and After School Club to
support Attendance & persistent absence
ts at least in line or better than
national data.

Access to A star Attendance tracking
and Atm HLgher attendance ofcher to
make home visits, phone calls and
support families to get children into

school regularly and on time.
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Part B: Review of outcomes in the previous academic year

Pupll premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2034 to 2045

academic year.

EYES Good Level of Development - 77%

Year I Pl’lOI’Il,CS screen — 8q%

Year & MTC - 75%

End of KSI

Reading - 73%
Writing - 73%
Maths - 69%
End of KSQ
Reading - 93%
Writing - 84%
Maths - 85%

Higher percentage of children taking up support from Place & Be for both formal Il and drop in

counseumg and weLLbeLr\g support on a more Lr\formaL basts.

Higher number of families taking up Place & Be PIPT work leading to increased support around

families in school.

AWl children tn receipt of Pupil Premium given the offer of subsidised educational and extra-
curricular experiences Leadmg to a greater up’cake in activities such as music lessons for

dLsadvantaged pupLLs, subsidised residential trips and extended dags.
SpechLc and targeted offers of extra-curricular activities for the most dLsadvantaged pupLLs.

Support accessed to help families with kit for residential school visits through external services

such as Love, Amelia.
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous
academic year. This will help the Department for Education identify which ones are popular in
England

Programme Provider

Nessy Reading and Spelling programme Nessy Learning

Reading Plus Online Reading programme Reading Plus

TTRS online maths programme Times Tables Rock Stars

Lexia structured literacy programme Lexta

Spelling Shed Education Shed

Little Wandle Little Wandle - Letters and Sounds
Testbase Testbase

Number Sense Number Sense

Numbots Numbots
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